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Tarporley Pre-School
Rear of St. Helens Church, High Street, Tarporley, Cheshire CW6 0AG
Telephone: 01829 730233

Transition Policy

TRANSITIONS IN THE EARLY YEARS  

The Statutory Framework for the Early Years Foundation Stage (EYFS) provides a consistent and progressive framework for private, voluntary and independent settings, children’s centres and for school nursery and reception classes. Using the same framework before and during the first year of school supports transitions for nursery-age children into the reception class. 


Transition describes the process of a child’s move from one place (environment and set of adults) to another. Transition should be a positive experience ensuring that children feel secure and comfortable and have a sense of continuity. 

· Every effort is made to forge and maintain strong links with all schools that children may attend. The setting manager will approach schools in order to open lines of communication where these have not previously existed.
· Teachers are welcomed into the setting and sufficient time is made for them to spend both with the child, their parents and with the key person, to discuss and share information that will support the child’s transition to school.
· A child’s EYFS profile and learning journey record is forwarded to the school along with other information that will aid transition and settling in. Parents receive a copy of this.
· Any action plans relating to a child’s additional needs are also shared, where this is in place.
· Other formal documentation such as safeguarding information is prepared in line with procedure.
Principles that underpin effective transitions: 

· transition is about a setting’s plans to meet each child’s needs, not about the child ‘fitting’ the setting 
· confident, motivated children, with a strong sense of well-being make a successful transition 
· planning for individual children is based on information and assessments provided by the previous practitioner/setting 
· information and assessments provided by the previous practitioner/setting inform baseline assessments 
· children, parents, carers and practitioners’ views are all valued and respected 
· a key person helps a child to become familiar with the setting and builds relationships with parents/carers 
· finding out about a child’s ethnic, faith and cultural heritage and home experiences, can be used as starting points for learning and teaching 

· parents and carers can attend welcome meetings and are encouraged to ask questions and to feel welcomed 
· ‘transition is a process not an event’. It takes time and clear planning. 
· schools or new settings will be informed of any confidential information which relates to safeguarding concerns and is necessary to enable the school to properly support the child.

Transitions into school, from a child’s perspective
- My parents and carers are included. Teachers listen to and take account of their views and learn about my family, pets, friends, dietary needs and what I like, and I do not like 
- Practitioners in my early years setting are included as they know about my interests, my preferences, what I can do well and how my needs can be met. 
- Plans build on my interests and what I already know 
- Advice from other professionals is used to plan for my needs 
- I have a key person 
- The way I communicate is valued 
- The language I use at home is acknowledged 
- People use the name I like to be known as 
- I will be able to make friends 
- Adults value my experiences outside the setting 
- I may be helped by a buddy who helps me settle into school life 
- I can have a comforter, such as a blanket or teddy 
- I know where the toilets are, when I can go and who I go to for help 
- I have somewhere to put my personal belongings 
- I know that my parent /carer is coming back for me 

Transition from the perspective of a parent/carer

- I will inform the pre-school setting of the name of the school my child will attend (when a place has been confirmed by the admissions team) 
- My part in the transition process is valued 
- I know the name of my child’s key person and all the names of adults involved with my child. 
- I can share detailed information about my child with receiving teachers before my child starts school, either verbally or in written form I can attend a meeting at school with other parents / carers at a time that is convenient 
- I know about the EYFS and how the environment and daily routine supports my child’s learning. 
- Teachers will help me to know how I can support my child’s learning at home. 
- I may welcome my child’s future teacher into my home to build relationships and share information 
- It is clear what my child’s day will be like, including lunchtime arrangements and P.E. 

‘Children learn to be strong and independent through positive relationships

Overarching Principles.’

Transition within Pre-School, from one room to another

‘Every child is a unique child who is constantly learning and can be resilient, capable, confident and self-assured.’ Overarching Principle  

‘Children develop and learn in different ways and different rates.’ 
Overarching Principle 
- Parents need to be supported to understand that transition to the next room is not a race. Children develop at different rates and the earlier they do this is not always ‘better’. 
- Parents should be reassured that, whichever room they are in, that their child’s care, physical, emotional and cognitive development is being planned for and supported. 
- Decisions should not be made on birth date alone. Use a child’s ‘stage and not their age’ to make decisions. 
- Be clear with parents about the basis for your decisions. 
- One rule does not fit all. Be flexible when meeting the different needs of children. 



Best practice when a child transfers from one setting to another

· Parents, current setting and receiving setting should work together to prepare children for the transfer. 
· Involve the child. Explain to children any differences within the settings in a positive way. 

· The format for the following information can be determined by each setting and may include photographs and examples of children’s work and achievements. Information shared should include: 

· child’s interests, preferences, likes, dislikes and interests 
· a ‘summary of progress’ report, including a tracking document 
· information about the child’s home language 
· additional needs that have been identified and how these were met by the setting. 
· details of a special educational need or disability; additional funding support or a statement of special educational needs. 
· details of any Family Help and the name and contact details of the lead professional. 
· confidential records relating to safeguarding issues should be shared according to the process required by the Local Safeguarding Children’s Partnership (SCP). Any confidential information should be addressed to the designated person for child protection and marked confidential. 

When a child transfers from one setting or school to another the aim of the process remains the same: 

To ensure that children feel secure and comfortable so that they can continue with their education as seamlessly as possible and make new friends.
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